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interventions under the Continuum of Care model, which provided mentoring and collaboration 
supports by the librarians to develop resilient behaviors in first-year faculty. The treatment group 
was matched to a comparison group of twenty-six new teachers who did not receive supports. 
The matching was based on initial scores on a resilience scale, by school level, and by Title I 
status of the school. Following treatment, the comparison group and treatment group were 
surveyed for level of resilience, burnout, and retention. As a result of the field study, those in the 
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stipend would have increased motivation for mentoring and collaboration (M = 2.87, SD = 1.30). 
Two-thirds of the respondents at least somewhat agreed that additional duties were a barrier for 
implementing the interventions (M = 3.93, SD = 1.44). All participants at least somewhat agreed 
that flexible scheduling was an enabler (M = 5.13, SD = 0.81). 

 

Table 5. Subscale 5: Efficiency assessment. 
Item 
Number 

 
Item Text 

% of 
Agreement* 

 
M 

 
SD 

5_17 I worked hard to earn the stipend that I received from 
the CLASS II: Field Study. 

100% 5.27 0.57 

5_18 A larger stipend would have increased my motivation 
to implement the interventions for new teachers. 

 27% 2.87 1.26 

5_19 Additional duties outside the school librarian job 
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07% PTA Liaison 
00% sports coach 
00% Lead Teacher Mentor 
33% other (please identify) 

 code facilitator 
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ADDITIONAL COMMENTS 

The final question gave participants the opportunity to comment freely. Themes that arose 
include gratification, identification of best practice, and influence on retention. Overall, 
respondents expressed that they enjoyed participating and getting to know their new teachers. 
Two of the respondents appreciated that the field study was organized, well planned, and 
professionally executed. Two felt that participation in the field study improved their skills as a 
librarian and mentor. One commended the pairing of school librarians with new teachers, while 
another directly stated that she believed the mentorship influenced new teacher retention. One 
remarked that other teachers in the building took note of the benefit of collaborating with the 
school librarian. 

 

Table 9. Open-ended responses for additional comments. 
Item 
Number 

 
Item Text 

24. Please add any additional comments you would like to express about the South Spoon Public 
Schools CLASS II: Field Study. 
 

Case # Item response 
1 This was a well planned and executed study. 
2 I thoroughly enjoyed this opportunity. Teachers saw what we 
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Participants identified that they were already saddled with multiple additional duties, some 
within and some outside the scope of school librarianship. Mentoring new teachers may not 
immediately be seen as a direct professional responsibility of school librarians. Also, some may 
consider it to be another additional assigned duty, which may be true in the short term. In the 
long term, however, mentoring may be considered a gateway to foster collaborative 
relationships. Working autonomously is no longer considered effective practice for school 
librarians. Instead, Collaborate is one of the Shared Foundations of the AASL Standards, and 
“work[ing] effectively with others to broaden perspectives and 
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Positive parting thoughts by the participants emphasized the influence of the affective domain on 
the success of the field study. Responses brought forth not only the benefits of the model for the 
retention of new teachers, but also for the professional development of the school librarians. 
Notice by other faculty also highlighted the value of librarian-teacher collaboration. Participants 
appreciated pairing school librarians and new teachers in a field study that was well planned, 
efficiently organized, and professionally executed. In the words of one librarian, “This was an 
amazing experience. I feel like it helped me become a better librarian and mentor in my school.” 

LIBRARIANS’ PERCEPTIONS AND THOSE OF NEW TEACHERS 

The findings of this survey of school librarians may be compared to the findings of the survey of 
new teachers from the field study. The new teachers in the treatment group (n = 26) for the field 
study responded on a scale of 1 to 6 to two Likert response items to determine levels of 
mentoring and collaboration received from their school librarians (see table 10). Almost all of 
the new teachers in the field study treatment group indicated that they received mentoring 
supports. One new teacher apparently did not. These findings parallel the results of this current 
study in which two librarians disagreed or strongly disagreed, and the rest at least somewhat 
agreed to the item “Mentoring new teachers falls within my expected role as school librarian.” 
Likewise, during the field study almost all the new teachers indicated that they collaborated with 
their librarian, although two apparently did not. This finding parallels the school librarians’ 
responses for this current survey in which almost all of them responded that collaborating falls 
within their expected role, although one librarian strongly disagreed with this statement. 

 

Table 10. Response counts for new-teacher mentoring and collaboration items from the field study (Soulen 2018). 
 
 
Response Item Text with Rating 

Strongly 
Disagree 
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Table 11. Count of new teachers’  combined mentoring/collaboration rating from the field study (Soulen 2018). 
Combined 
Rating 

1 2 3 4 5 6 7 8 9 10 11 12 

 
Frequency 
Count 
 

 
0 
 

 
0 

 
0 

 
0 

 
0 

 
0 

 
0 

 
3 

 
1 

 
4 

 
4 

 
14 

(n = 26) 
 

The results of the survey of school librarians describe their perceptions, beliefs, and assessment 
of their own practice, but not the actual effect on mentoring and collaboration for new teacher 
resilience. However, the results of the field study demonstrated that the new teachers in the 
treatment group did receive significantly more mentoring and collaboration from their school 
librarian (M = 10.85, SD = 1.666) than did the comparison group (M = 6.35, SD = 4.185). 
Mentoring programs 
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precursor to fulfillment of a collaborative educational community. Therefore, university 
programs may wish to consider collaborative dispositions when evaluating candidates for entry 
to the field. This relationship between school librarians and new teachers may impact student 
achievement by contributing to a more-collaborative school environment. Professional 
organizations that set standards for school library practice may identify mentoring as a first step 
toward collaboration and provide professional development for such leadership. 

Findings reported here suggest that school districts need to create an infrastructure of supports 
that target collaborative practices. Administrators, policymakers, and higher education leaders 
may consider planning for intentional practices that promote resilience for new teachers by 
taking advantage of the school librarian’s institutional knowledge and skill sets. Administrative 
support of flexible scheduling and reducing librarians’ non-instructional duties may provide the 
opportunity to extend the school library program beyond the traditional space. The findings from 
this study also indicate that school librarians consider reaching out to first-year teachers to 
encourage resilience as part of the librarians’ role. Teachers and learners could benefit if school 
librarians systematically apply strategies for mentoring and collaboration, using the Continuum 
of Care as a guide. The timeline could be adapted to suit the local situation. Such mentoring and 
collaboration may benefit the school librarian as well as the new teacher. By advocating for 
flexible scheduling and prioritizing activities that support a collaborative school ecology, school 
librarians may demonstrate the value of a library program that serves the needs of all patrons, 
including new teachers, to achieve positive outcomes for students. The Continuum of Care 
represents a unique model that integrates resilience theory with librarian-teacher collaboration by 
exposing new teachers to a wide range of practices for professional development. 

Quality mentoring requires time, the most-valued resource in schools, but mentoring is also a 
pathway to collaboration, which may help retain new teachers and improve student achievement 
(Blank and Kershaw 2009). Some may consider school librarians taking on mentorships as 
another duty to be controversial. However, over the years the field has moved from school 
librarians merely working with teachers in the selection and use of materials (AASL 1960) to 
more-intentional partnering with teachers to plan and implement the library program (AASL and 
AECT 1988), reflecting a general shift toward programs and policies to improve student 
outcomes by creating more-positive school environments (Sheras and Bradshaw 2016). Today’s 
standards (AASL 2018) identify Collaborate as a Shared Foundation, highlighting the increasing 
importance of prioritizing practices that enable development of long-term collaborative 
relationships. 

RECOMMENDATIONS FOR IMPROVEMENTS TO THE MODEL 

Library evaluation is a necessary component for program improvement (Keller 2018). Responses 
to this current survey of school librarians indicate overall success of the model, with changes 
indicated for efficiency in three areas: size of the stipend, additional duties, and buy-in to the 
program theory. The data show that a larger stipend likely may not have increased motivation of 
the school librarians to mentor and collaborate with their new teachers. According to Blank and 
Kershaw, compensation for mentors would best be considered in context by mentor core teams 
who develop guidelines for use of money as well as alternatives, such as providing release time, 
professional development, or materials for the professional library (2009). A secondary 
consideration to improve design of the field study model would be a pre-study survey of 
additional duties already in place for the school librarians who volunteer to serve as 
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Conclusion 

This research has benefited the field of school librarianship by reflecting on the field study 
experience to define a standard of care for new teachers as best practice. This current study 
impacts the field of school librarianship by further describing the relationship between new 
teachers and school librarians in developing collaborative partnerships. Results of the research 
reported here also impact research in the burgeoning field of teacher resilience. Evaluating the 
process of implementing interventions by school librarians that foster developing resilience in 
new teachers adds to the knowledge of evidence-based practice in both disciplines. Overall, the 
responding school librarians indicated their perception that this field study had successfully used 
mentoring to forward the collaborative partnership with new teachers and helped the participants 
become better librarians, mentors, and collaborators in their schools. Given the challenges that 
new teachers face today, educational practices geared toward increasing mentoring and 
collaboration hold promise for producing a school ecology likely to result in better learning by 
students. Further study of the role of the school librarian in enabling collaboration through 
mentorship may bring to light practices that benefit the professional lives of involved partners 
and the ways in which such relationships influence the school climate. 

 

This research was funded by the American Association of School Librarians and a grant from 
the Institute of Museum and Library Science, #RE-00-15-0114-15.  
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Appendix A: Demographic Composition of School Librarian Sample 

(Data collected during Field Study) 

 
Demographic Variable School Librarians 

N = 15 Total (%) 
School Level 

PreK–5 (ages 4–11 years) 
PreK–8 (ages 4–14 years) 
3–8 (ages 8–14 years) 
6–8 (ages 11–14 years) 
9–12 (ages 15–18 years) 
 

 
 6 
 2 
 1 
 2 
 4 

 
40.0 
13.3 
 6.6 
13.3 
26.7 

Employed Full-time 15 100.0 
Certified School Librarian 15 100.0 
Additional Certifications 

English 
Public Speaking 
PreK–4 
PreK–6 
PreK–8 
Middle Grades 4–8 
Special Education 
Gifted Education  
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Demographic Variable School Librarians 
N = 15 Total (%) 

30–39 
40–49 
50–59 
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Appendix B: Blueprint for Survey of School Librarians 

Category Question Numbers 
Needs Assessment 1–4 (Likert Response) 
Assessment of 
Program Theory 

5–8 (Likert Response) 

Assessment of 
Program Process 

9–12 (Likert Response) 

Impact Assessment 13–16 (Likert Response) 
Efficiency 
Assessment 

17–20 (Likert Response) 

Additional Duties 21 (Checklist) 
Barriers and 
Enablers 

22–23 (Open-ended) 

http://www.ala.org/aasl/slr


Volume 24 | ISSN: 2165-1019

http://www.ala.org/aasl/slr


Volume 24 | ISSN: 2165-1019 
 

31 of 35 SLR School Library Research |  www.ala.org/aasl/slr 

 

 
11. The interventions for the Continuum 
of Care model were appropriate for 
influencing new teacher resilience. 
 

 
1 

 
0 

 
0 

 
0 

 
7 

 
7 

12. Four months of interventions 
(November 2017–March 2018) was not 
enough time to affect new teacher 
resilience. 

 
1 

 
6 

 
2 

 
3 

 
2 

 
1 

(n = 15) 
 
 
Responses Subscale 4: Impact Assessment Frequency Counts 
 
Response Item 

1 
Strongly 
Disagree 

2 
 

Disagree 

3 
Somewhat 
Disagree 

4 
Somewhat 

Agree 

5 
 

Agree 

6 
Strongly 
Agree 

13. The interventions that I 
implemented for new teachers 
contributed to increasing their 
resilience. 
 

 
0 

 
0 

 
0 

 
1 

 
7 

 
7 

14. The interventions that I 
implemented for new teachers 
contributed to decreasing their burnout. 
 

 
0 

 
0 

 
0 

 
2 

 
7 

 
6 

15. The interventions that I 
implemented for new teachers 
contributed to increasing their retention. 
 

 
0 

 
0 

 
0 

 
2 

 
8 

 
5 

16. My mentoring and collaboration 
skills improved as a result of the 
CLASS II: Field Study. 

 
0 

 
0 

 
0 

 
1 

 
7 

 
7 

(n = 15) 
 
 
Responses Subscale 5: Efficiency Assessment Frequency Counts 
 
 
Response Item 

1 
Strongly 
Disagree 

2 
 

Disagree 

3 
Somewhat 
Disagree 

4 
Somewhat 

Agree 

5 
 

Agree 

6 
Strongly 
Agree 

17. I worked hard to earn the stipend 
that I received from the CLASS II: Field 
Study. 
 

 
0 

 
0 

 
0 

 
1 

 
9 

 
5 

18. A larger stipend would have 
increased my motivation to implement 
the interventions for new teachers. 
 

 
0 

 
9 

 
2 

 
2 

 
1 

 
1 

19. Additional duties outside the school 
librarian job description created a 
barrier to my implementation of 
interventions for new teachers. 
 

 
0 

 
4 

 
1 

 
5 

 
2 

 
3 

20. Flexible scheduling of the library 
program enabled implementation of 
interventions for new teachers. 

 
0 

 
0 

 
0 

 
4 

 
5 

 
6 
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11 Inclement weather days 
12 Classroom teacher duty schedules, mandatory planning, and my constantly being
/TTi5ulled made it 

difficult to spend time with the teachers. 
13 
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