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Standards alone will not 
improve schools and raise 
student achievement, nor 
will they narrow the 
achievement gap. It will 
take implementation of the 
standards with fidelity by 
school leaders, librarians, 
and teachers to significantly 
raise student achievement.  

resources Ͷ with a deeper understanding of the standards and their role in implementing the 
standards. 
 
Many additional resources are coming online, many of which are captured in the Resources 
section of this document. This Action Brief provides no-cost takeaways and action steps that 
school leaders and librarians can begin to put into practice in their schools today. The brief also 
features rich examples of how librarians might integrate the CCSS into their work to impact 
teaching and learning in a CCSS environment. 
 
 

A Primer on the Common Core State Standards 

Both the mathematics and English language arts/literacy (ELA/literacy) standards demonstrate 
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An Example: The CCSS encourages a strong focus on deep research. For some years, many 
senior high school English teachers have assigned research papers based on any topic the 
student chose to pursue. A school librarian noticed that the science department had 
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School librarians and their colleagues have learned a hard truth Ͷ college eligible does not 
ŵĞĂŶ�ĐŽůůĞŐĞ�ƌĞĂĚǇ͘�^ŝŵƉůǇ�ƉƵƚ͕�ŵŽƐƚ�ƐƚĂƚĞƐ͛�ŽůĚ�K-12 standards set the bar too low and not at a 
college and career ready level. Moreover, end of high school state assessments were never 
intended to be an indicator of college or career readiness, at least not for 21st century college 
and careers. For example, one state that has an 80 percent proficiency rate on state 
assessments reported that only 38 percent of its high school graduates could enroll in credit-
bearing courses without the need to take remedial courses.3 
 
The time has come for school leaders and school librarians to take up the civic and economic 
necessity to ensure that students leave their schools ready for college and career through 
focused attention on effective implementation of the CCSS and school transformation.  
 
 

Start Now: Twelve Schoolwide Instructional Shifts 

The CCSS require educators and school leaders to make fundamental shifts in practice. Some 
have called these shifts monolithic in scope. For school leaders and school librarians, 
implementing the CCSS is not about thinking out of the box. It is about transforming the box 
itself. 
 
The CCSS represent a real shift in instructional goals from high school graduation to college and 
career readiness. This shift in intent means profound changes in the way students learn and are 
assessed, in the way teachers teach, and in the way instructional leaders lead. The reality is that 
the responsibility for ensuring high-quality, transformative professional development and 
fidelity of implementation will fall squarely on the shoulders of the school leaders. 
 
Raising literacy and mathematics achievement cannot be the work of a small group of teachers 
and cannot be done in one content area. For example, English teachers alone cannot be 
responsible for teaching reading and writing skills. With the CCSS, explicit literacy instruction is 
now a shared responsibility of all teachers, librarians, reading specialists, and technology 
integration specialists throughout the school.  
 

These are new, higher standards. 
 

Most schools are already engaged in building the capacity to effectively implement the new 
standards. School leaders, librarians, and teachers all need to take on the role of learner. 
Learning new ways of teaching and leading will take months and years of deliberate practice to 
master. Because each of the instructional shifts below can be expected to take years to 
implement with fidelity, school leaders will need both short- and long-term plans that are based 
on the assessed needs of students as well as the professional development needs of teachers. 
 
  

                                                           
3Wilson, Lauren (2012, February 21). Officials offer details on new tests.  Retrieved from 
http://www.bgdailynews.com 

http://www.bgdailynews.com/
http://www.bgdailynews.com/
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The respective shifts required by the CCSS are as follows, and are an elaboration of the three 
major shifts in each content area as described at www.achievethecore.org:  
 

 
In each of these six shifts of emphasis, school leaders and librarians should recognize their 
important role not just in supplying and recommending texts, but also in their understanding 
and use, and in thinking across the many curricular areas in the school. Librarians recognize their 
role in the teaching of reading and can contribute much because they manage a wide variety of 
informational and literary texts and the technologies to assist each reader with these essential 
literacy elements. 
 
 
 
 
 
 
 

Six INSTRUCTIONAL Shifts in ELA/Literacy 

1. Balancing Informational and Literary Text (PK–5): Students read a true balance of 
informational and literary texts. Elementary school classrooms are, therefore, places where 
students access the world Ͷ science, social studies, the arts and literature Ͷ through text. At 
least 50 percent of what students read is informational.  

2. Building Knowledge in the Disciplines (6–12): Content area teachers outside of the ELA 
classroom emphasize literacy experiences in their planning and instruction. Students learn 
through domain-specific texts in science and social studies classrooms Ͷ rather than referring 
to the text, they are expected to learn from what they read.  
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An Example: The CCSS asks students to gather information from multiple print and digital sources 
in order to conduct sustained research. In one case, students were asked to understand the 
Gettysburg Address as primary source text in an American history class. Seeing an opportunity to 
build deep understanding rather than cursory knowledge, the school librarian met with both 
history and language arts teachers to explore the possibilities for both curriculum areas. Using a 
Google Site, each phrase of the document was placed on a separate page and individual students 
Žƌ�ƐŵĂůů�ŐƌŽƵƉƐ�͞ĐƵƌĂƚĞĚ͟�ĂƌŽƵŶĚ�ƚŚĂƚ�ƉŚƌĂƐĞ�ƵƐŝŶŐ�Ăůů�ƚǇƉĞƐ�ŽĨ�ŚĞůƉƐ͕�ĚŽĐƵŵĞŶƚƐ͕�ǁĞďƐŝƚĞƐ͕�
videos, and any other materials that helped a fellow classmate understand that phrase. When the 
curation was finished, teams of students examined, studied, and shared their understanding to 
produce a whole class understanding of not only the text, but its historical importance to the 
people of that time and to us today. All students had experience reading, writing, speaking and 
listening during the project and both content teachers agreed that every student had met or 
exceeded expectations. The librarian noted that the use of both technology and quality 
information resources had boosted the possibilities for each learner. For students, the experience 
was engaging, participatory, and challenged their creativity and critical thinking. The team of adult 
coaches attributed much of their success to the wide variety of multimedia resources of varying 
sophistication levels. These resources allowed each learner, from gifted to challenged and of 
various native languages spoken, an opportunity to succeed. As a culminating activity, a Lincoln 
expeƌƚ�ĨƌŽŵ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ǁĂƐ�ŝŶǀŝƚĞĚ�ƚŽ�Ă�ƉĂƌĞŶƚƐ͛�ŶŝŐŚƚ�ĂŶĚ�ƚŚĞ�ƐƚƵĚĞŶƚƐ�ƉůĂǇĞĚ�Ă�͞^ƚƵŵƉ�ƚŚĞ�
�ǆƉĞƌƚ͟�ŐĂŵĞ�ǁŚĞƌĞ�ĞǀĞƌǇŽŶĞ͕�ŝŶĐůƵĚŝŶŐ�ƚŚĞ�ƉĂƌĞŶƚƐ͕�ƉĂƌƚŝĐŝƉĂƚĞĚ͘ 

 

Six INSTRUCTIONAL Shifts in Mathematics 

1. Focus: Teachers narrow and deepen the scope of how time and energy is spent in the 
mathematics classroom. A deep focus is placed only on the concepts that are prioritized in the 
standards so that students reach strong foundational knowledge and conceptual 
unders
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Step 1 — Understand It. What elements of the CCSS or other school improvement plans 
cross over to the mission of the school library program and information technology? 
 
A read through the CCSS clearly points to their significance for every school librarian. The words 
research, text, read, write, technology, and information are all prevalent in the standards, all 
purviews of the school librarian, all suggesting the need for a focus on school library programs 
and technology. As the elements of the CCSS are studied and analyzed by the school leadership 
team, the librarian and other specialists in the school begin to understand ways of embedding 
their specialties as co-teachers in order to achieve the standards as co-teachers across the 
school. It is not what can be done as an individual; it is what can be done as a team in a 
participatory community. So, what are those central elements of the CCSS worthy of 
consideration? 

 

Key Points in ELA/Literacy 

 

Reading 

භ The standards require the progressive development of reading comprehension so that 
students advancing through the grades are able to gain more from whatever they read. 

භ Through reading a diverse array of classic and contemporary literature as well as 
challenging informational texts in a range of subjects, students are expected to build 
knowledge, gain insights, explore possibilities, and broaden their perspective. 

භ The standards describe certain critical types of content for all students, including classic 
myths and stories from around the world, foundational U.S. documents, seminal works 
of American literature, and the writings of Shakespeare.  

 

Writing 

භ The ability to write logical arguments based on substantive 





11 
 

Step 2 — Create a Plan. What initiatives by the school librarian and other specialists will 
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Examples of this initiative: 
Example 1: In an effort to encourage more nonfiction reading that is emphasized across 
the curriculum in the CCSS, the school librarian creates displays of books that pair a 
popular fiction title with a narrative nonfiction text about the same topic. The teacher and 
the librarian book talk these recommendations as they introduce a learning activity 
together.  
 
Example 2: In line with the deep attention paid to the importance of writing in the CCSS, 
the elementary school librarian and 4th grade teachers want to incorporate writing into 
every activity and lesson with students. The librarian and teachers use a variety of writing 
techniques that not only provide opportunities for students to write but also assess 
understanding. With 2nd grade students, the librarian and teachers decide to use a four 
square activity to assess understanding. After the lesson, students fold their paper into 
four squares. In each square each student records their response to a question the school 
librarian asks about the material presented. With 5th graders, the librarian and 5th grade 
teachers agree to use exit slips as students leave the library. The students are asked to 
write five sentences about something new they learned today about their research topic. 

❏ Promotes speaking and listening skills by using a variety of participatory strategies such as 
think, pair and share, brainstorming, analysis, debate, and compelling questions.  

❏ Provides activities that give students opportunities to practice speaking as individuals and 
within a group in face-to-face formats and using technology. 

❏ Provides opportunities for students to listen to a wide variety of texts being read aloud and 
responding to their meaning by identifying evidences in the text. 
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2. Building appreciation of the best literature and informational materials together across the 
curriculum as a part of a literate culture. 

The school librarian: 

❏ Makes the library learning commons the center of the literacy culture of the school. 
❏ Creates opportunities for storytelling and digital storytelling by both adults and students 

across the various technologies. 
❏ Provides opportunities for children and teens to write and publish stories, books, poetry, 

and create original media across the various genres and technologies. 
❏ Creates opportunities for book clubs/discussion groups across schools and grades both in 

person and virtually. These groups can be organized in a variety of ways and unique times 
that allow maximum student involvement. 

❏ Organizes and participates in reading initiatives in the school, community, state, and nation. 
❏ Includes children, teens and faculty in the selection, acquisition, and promotion of a wide 

range of enjoyable books and other media for the school. 
❏ Allows unlimited access to materials by teachers and students for classroom and home use. 
❏ Provides opportunities to interact with the authors of both fiction and informational texts to 

hear them talk about their writing process, their book(s), and their motivation using a 
variety of in-person and technology connections. 

❏ Provides access to a wide spectrum of literature and informational materials in both print 
and digital form. Narrative non-fiction must be considered in collection development. 

❏ Selects a variety of popular and traditional literature including a wide variety of genres: 
magazines, graphic novels, and YouTube. 

❏ Provides access to a wide spectrum of materials across the various cultures, ethnicities, and 
languages spoken or taught in the school. 

❏ Supports the principles of intellectual freedom in the selection and provision of both literary 
and informational materials. 

❏ Provides opportunities for students to creatively respond to literature through the fine arts, 
writing and/or technology.  

❏ Creates opportunities for adults to share what they are reading with students.  
❏ Creates opportunities for teachers to discuss c
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Examples of this initiative: 
Example 1: The CCSS encourages extensive and intensive reading. In an effort to create lifelong, 
year-round readers, the school librarian creates online book clubs where students can share 
their responses to books they are reading. The librarian collaborates with language arts 
teachers and classroom teachers on this project, making use of several social learning 
platforms. Teachers respond to using Edmodo; the secondary librarian creates several groups 
based on genres and series. The elementary librarian creates the discussion group for the 
students in Moodle and uses it to discuss one book at a time. The school librarians act as the 
moderators of these discussion forums and participate in the discussion. The librarian invites 
classroom and language arts teachers to participate in the project. Teachers respond to student 
posts and create their own posts. These book clubs are very engaging and are active during the 
school year and in the summer. 
 
Example 2: The school librarian and teachers want students to understand that all members of 





17 
 



18 
 



19 
 

Examples of this initiative: 
Example 1: The CCSS note that through the extensive reading from diverse cultures, 
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6. Using technology to boost teaching and learning together. 

The school librarian: 

❏ 
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Examples of this initiative: 
Example 1: Just as the CCSS expects students to be able to assess the quality of resources, 
so too must teachers. When math teachers became interested in experimenting with the 
flipped classroom concept, they called on the school librarian to help in the assembling of 
a wide variety of short videos that could be used for homework. The goal was to have 
several videos available on each concept so that students would have a choice in 
preparing for math workshops during daytime classroom activities. The school librarian 
found a way to have students rate the videos they watched and brought the data to the 
ŵĂƚŚ�ƚĞĂĐŚĞƌƐ͛�ĚĞƉĂƌƚŵĞŶƚ�ŵĞĞƚŝŶŐ�ǁŚĞƌĞ�Ăůů�the adults assessed the kinds of videos that 
seemed to be contributing to success during class workshops. 
 
Example 2: The CCSS identify collaboration and teamwork as a skill to be taught. The 
principal of a middle school asked the school librarian what could be done to provide 
inservice training for the faculty as the school went into a 1:1 program. Assembling the 
iTeam of students, the students brainstormed ten of their favorite collaborative Web 2.0 
tools and to demonstrate them in a faculty meeting showcase. The faculty circulated 
around the various showcase booths set up by the students; selected a technology to try 
and scheduled the iTeam to come and teach that technology to their class at an 
appropriate time. In 15 minute demonstrations, enough of the kids in the class could use 
the tools well and promised to be mentors if the others needed help. The teachers 
appreciated not having to be a master of every app that had potential of making a 
difference. 
 
Example 3: In terms of the production of writing, the CCSS advocates strongly the use of 
technology in all of its forms, but understands that the mere substitution of a keyboard for 
a pen does not improve skills. When the school librarian began to notice that teachers 
were moving the same assignments from paper and pencil to technology, she predicted in 
a school leadership meeting that the research was showing that no gains would be made 
in either understanding or in learning how to learn skills. This realization caused the 
leadership team to rethink their implementation plans and to set up a challenge for 
various action research projects that teachers could use across the first year of 
implementation to ferret out best practices. 
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Examples of this initiative: 
Example 1: The importance of being able to analyze how texts addressing similar topics can 
vary in their points of view is clearly noted in the CCSS. In a junior world history class, the 
classroom teacher and school librarian were discussing the singular point of view of the 
te
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Summary  
The transition to the CCSS will challenge schools most directly in terms of implementation. In 
placing every student on a pathway to college and career readiness, our schools are embarking 
on a journey into uncharted waters that will challenge our willingness to learn and our resolve 
to persist in the face of adversity. 
 
Underlying this Action Brief is a belief in the power of collaboration and collective action. No 
one person alone can possibly affect the kind of transformation in school culture necessary to 
ƐƵĐĐĞƐƐĨƵůůǇ�ŝŵƉůĞŵĞŶƚ�ƚŚĞ���^^͘�/Ŷ�ƚŽĚĂǇ͛Ɛ�ƐĐŚŽŽůƐ�ƚŚĞ�ƐĐŚŽŽů�ůŝďƌĂƌŝĂŶ�ŝƐ�ƵŶŝƋƵĞůǇ�ƉŽŝƐĞĚ�ƚŽ�
influence the CCSS implementation process by envisioning the school library program as the 
center of teaching and learning. School librarians must work to build a participatory and 
collaborative community of learners.  
 
Used separately, each of the ten recommended initiatives suggested in this Action Brief will 
positively affect student achievement. Employing all of the high-leverage initiatives in concert 
will produce a synergistic effect that will transform the school library program and its role in a 
learning culture that supports each student, regardless of zip code or circumstances, in their 
effort to become college and career ready. 
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