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Introduction 
This study draws on the voices and reflective accounts of two pre-service school librarians 

written prior to, during, and following their field experience with a class of fifth-graders; these 

graduate students‘ written assignments over the course of the semester and the semester 

following their field experience; their experiences as pre-service school library educators; and on 

the first author‘s and others‘ research on teacher education, learning, and reflective p�ter�
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for the past twenty-five years it has been one of the most dominant theories of professional 

knowledge (Kinsella, 2010; Loughran, 2002; Newman, 1999; Raines and Shadiow, 1995; 

Rømer, 2003; Rose, 1992; Zimmerman, 2009). Although reflective practice has achieved 

widespread acceptance in the field of education and a wide range of health and social care 
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recommended that professional education programs be immersed in extensive field-based 

experiences through the establishment of university/public school partnerships in which goals 

would be interconnected (Metcalf-Turner, 1999) and all stakeholders would have a voice in the 

decision making process (Catelli, Padovano, and Costello, 2000). University faculty, it was said, 

would benefit from such partnerships by working more intensely and in context with pre-service 

and in-service educators. Such partnerships would provide faculty the opportunity to integrate 

their teaching and research (Melser, 2004), and give faculty the chance to modify course and 

program structure based on ―lived experiences‖ (Connelly and Clandinin, 1988). School-

university collaborations are now an important part of the educational scene throughout the 
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twice. The field notes and practicum paper were then read a third time with a focus on 

identifying themes and/or patterns as they emerged from the data. During the third reading 

fourteen categories were used to code the data using TAMS Analyzer (Text Analysis Markup 

System)1. A first-pass summary of the coded data in the files revealed redundancies in several of 

the original fourteen categories. After a careful review several categories were modified either 

due to redundancies and/or failure to capture the essence of the data. Seven categories remained 

(see Table 1). Codes were defined in terms of the content of participants‘ comments, rather than 

by length of utterance. 

 

Table 1. Final Codes with Frequencies 

 

Code Practicum Paper S-Field Notes D-Field Notes Total 

Assessment 44 42 29 115 

Group Work 34 61 53 148 

Information Literacy 14 13 7 34 

Issues 7 61 41 109 

Planning 18 42 38 98 

Student Engagement 36 47 38 121 

Technology 26 33 23 82 

 

Results 
Before proceeding with a discussion of the results, it is critical to remember that, as Hilary 

Putnam argues, our image of knowledge and objectivity wears a human face (1990, xvii). ―Any 

view is a view from some perspective, and therefore incorporates the stance of the observer‖ 

(Maxwell, 1996, 29); in this case the observer‘s stance is ours as authors. That being said, our 

analyses revealed six main findings. Each finding will be grouped as it relates to the first two 

research questions that framed this study. The third research question will be addressed 

separately. 

 

Research Question #1: What information is revealed about pre-service school librarians‘ 

competencies, skill development, and dispositions in their reflective practice field notes? 

 

Finding #1: Planning and time-management activities were critical factors for pre-service 

educators.  

 

As the graduate students worked on their project they acknowledged the importance of planning 

and time management:  

 

―We found it incredibly helpful to map out a schedule for the project completion with our 

classroom teacher. Mapping out a schedule gave us an approximate end date and 

allowed us to begin scheduling a parent night for the students to showcase their hard 

work. While the schedulehedul0(dule)4(he)4(dul0(dule)f(dul0qB1 108.02 1580 <</MCID (tem7rk. )-6(W)23(ss s)-8(c)4(he)4 .e 0 1  1 e)3(sc)3 Tm
0 g
11 ls)4( 004B>-9<0048>4<004F00530049>-3<0058004F00030057>d16/t6(d reTm
0 g
11 ls)43p</MCID (tx[(-)b
1 0har)-3ty30046(W)23(ss84(t i)-] EM
BT/t6(d reTm
0 g
11 ls)43p</Mthe 1 10894 9 <</MCID (tem7(all)-
BT
up-4(he)e)4(vrd tim)-2y8>4<uses a)6ul s)4( 0.73 Tm
[(0057>d16day4( p)-3(3o re)5(d T
BT
1  the) s)-8(c)4(he)4 .e30049005200580051004700030003>-3<00570005A560011 0 1 72.024-6<00B60056004A>10<0003] TJ
ET
BT
BT
/F49004C0082.056>4<0003009<0048>4<9B00480>5<0055004C0Tm
[(b)-9(y)20( 4A>10<0046>4<00B 0 0 1 72.024 056>-10B42(c)4(he)4(dule for t)-2(he)4( proj)0(sc)303>-3<0057>> BDC BT
/F2 2.04 Tf
1 0 0 1 108.02 61.344 Tm
[( )] TJ
ET
0.62 0.1q(1)] TJ
ET
Q
BT
1 0 0 1 117.38 683
Q
0.62 0.165 0.459 47000308795 0.<005 
1 050 1 1                                        )-8(c)4(he)4 .e 0 1  1 e64 5508795 0.<005 1                  7998 re
f*
71 0 047000309
1 0 0(nt 00.48710<3442.63 Tm 683
Q
0.62 0.165 0.459 or)-0508795 0.<0050.48 0.47998 re
f*77.1 459)] TJ
ET
Q
BT
1 0 0 1 117.38B3>-13<003A>2lts

http://tamsys.sourceforge.net/


Volume 15 | ISSN: 2165-1019 
 

 

 

 

The pressure of time proved to be a critical factor as the graduate students continued to  

work on the Glogster project: 

 

―Again, the time factor is something which  needs to be kept in check in regards to the 

students finishing their Glogs for the presentation day.‖ 

 

―Another issue is still the time factor—there is still a lot to do 
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―The checklist offered a quick and easy way for the groups to see exactly what they had 

accomplished and what needed to be completed before they could tell us they were done. 

The checklist was a big success; the students enjoyed going through the list and checking 

elements off. It offered us a tool to use when going over their Glogs with them and 

assessing how far they had come (or how far they had to go). This was a tool we wished 

we had put in place even sooner.‖ 

 

Research Question #2: What challenges and concerns do pre-service school librarians 

encounter as they conduct their inquiry-based technology-enhanced fieldwork? 

 

Finding #4: Fifth-graders were enthusiastic consumers of technology. 

 

Pre-service school librarians found that fifth-graders were eager to jump right in and begin 

exploring how to use Glogster, even though they were new to the software. Several students 

shared, without being prompted, that they wanted to create their own Glogs when they went 

home later in the day.  

 

―When we started to present Glogster to the students, none of them had ever heard of the 

program, but when we started to talk to them and show them what it was, they grew more 

and more excited. After we started to show them all the things they could change and 

customize on their Glogs, many wanted to start right then; some of them were talking 

about making their own Glogs when they went home that day.‖ 

 

Many of fifth-grade students did start their own Glogs at home: 

 

―When we came back to the class the next time after introducing the project, numerous 

students were proud to tell us that they had gone home and started to make their own 

Glogs and that they could not wait to start the project in class.‖ 

 

Students voluntarily extended educational activities beyond school day, and they especially liked 

the idea of linking their Glogs to another site: 

 

―Being able to view their Glogs online or link them to another page (a couple yelled 

―Facebook!‖) was appealing to them.‖ 

 

For some students another motivating feature was the fact that Glogster was web-based and they 

could share their Glogs with family and friends: 

 

―Some of the students were also excited that they were going to be able to show their 

family and friends the Glogs when they were done as they were going to be web-based.‖ 

 

Pre-service school librarians also realized that their initial concerns about fifth-graders having 

difficulty learning to use a new software application were unfounded: 

 

―From the students we learned much, especially not to underestimate their understanding 

of new technology. This project was the first time all of them used Glogster and by the 
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