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Findings 
 

Respondent Characteristics 
When asked their total years of classroom teaching experience, 71 percent of the respondents 

reported fewer than sixteen years of teaching experience; 11 percent reported five or fewer years 

(see Table 1).  

 

Table 1. Total Years of Classroom Teaching Experience 

Years of Experience Frequency  %  

0–5  

6–10  

11–15  

16–20  

21–25  

Over 25  

No response  

Total 

12  

39  

26  

13  

9  

8  

1  

108 

11.2  

36.1  

24.1  

12.0  

8.3  

7.4  

0.9  

100 

 

When asked to specify their total number of years of administrative experience, 44 percent of the 

principals reported six to ten years administrative experience, and 19 percent reported eleven to 

fifteen years; 13 percent reported one to five years experience as an administrator (see Table 2). 

 

http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab1
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab2
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In the area of skills, 96 percent of the secondary principals agreed or strongly agreed that SLMSs 

should teach students to locate information in print and electronic sources; 90 percent agreed or 

strongly agreed that SLMSs should teach students to evaluate information found, but only 47 

percent agreed or strongly agreed that SLMSs should teach students to take notes or to organize 

the information found. Ninety-four percent of the secondary principals agreed or strongly agreed 

that SLMSs should teach students to respect intellectual property, avoid plagiarism, cite sources, 

and respect copyright laws, and 96 percent agreed or strongly agreed that SLMSs should teach 

students to practice ethical behavior and follow acceptable-use policy guidelines. 

 

In the area of access to students‘ standardized test scores to inform instruction, however, 

secondary principals were much less supportive. Only 44 percent agreed or strongly agreed that 

SLMSs should have access to student standardized test data, and only 43 percent agreed or 

strongly agreed that SLMSs should use standardized test data to assist in the development of 

information-literacy instruction. 

 

In the area of staff development, 91 percent of the secondary principals agreed or strongly agreed 

that SLMSs should provide staff development for teachers in such areas as effective searching on 

the Web and effective use of electronic subscription databases. Ninety-two percent of the 

secondary principals either agreed or strongly agreed that SLMSs should provide staff 

development for teachers in areas such as intellectual property and copyright. Detailed data 

demonstrating principals‘ views of the SLMS as teacher are provided in Table 3 and Figure 1. 

 

Table 3. Teacher Role of the Library Media Specialist 

Question  

% 

Strongly 

Disagree  

% 

Disagree  

% 

Neither 

agree nor 

disagree  

http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab3
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_figs#fig1
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School Library Media Specialist as Instructional Partner 
When considering the SLMS and the classroom teacher as partners for instruction, 96 percent of 

the secondary principals either agreed or strongly agreed that SLMSs should collaborate with 

teachers to teach information literacy skills in the context of the content curriculum. Eighty-nine 

percent either agreed or strongly agreed that SLMSs should collaborate with individual teachers 

to plan lessons which integrate information literacy into the curriculum, while 90 percent either 

agreed or strongly agreed that this collaboration should occur at the grade level/team 

level/department level. Ninety-two percent either agreed or strongly agreed that SLMSs should 

collaborate with teachers to teach lessons which integrated information literacy into the 

curriculum, yet only 65 percent either agreed or strongly agreed that SLMSs should collaborate 

with teachers to evaluate student work from these lessons. Detailed data demonstrating 

principals‘ views of the SLMS as instructional partner are provided in Table 4 and Figure 2. 

 

Table 4. Instructional Partner Role of the Library Media Specialist 

Question  

% 

Strongly 

disagree  

% 

Disagree  

% Neither 

agree nor 

disagree  

% 

Agree  

% 

Strongly 

agree  

% No 

response  

Collaborate with teachers 

to teach students 

information literacy skills 

0.9 1.9 0.9 47.2 49.1 0 

Collaborate with 

individual teachers to 

plan lessons 

0.9 3.7 6.5 44.4 44.4 0 

Collaborate with teachers 

at grade level to plan 

lessons 

0.9 1.9 6.5 48.1 41.7 0.9 

Collaborate with teachers 

to teach lessons 

0.9 1.9 4.6 53.7 38.0 0.9 

 

http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab4
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_figs#fig2
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School Library Media Specialist’s Contributions to Instruction 
Ninety-four percent of principals either agreed or strongly agreed that SLMSs should serve on 

the school improvement team. Ninety-four percent said that SLMSs should be advocates for their 

library media programs; 90 percent noted that SLMSs should be instructional partners. Seventy-

five percent said that SLMSs should serve as members of the leadership team;61 percent said 

that SLMSs should be instructional leaders within the school; 43 percent said that SLMSs should 

be master teachers. Table 5 and Figure 3 depict the SLMS‘s contributions to instruction as 

perceived by principals. 

 

Table 5. Library Media Specialist’s Contribution to Instruction 

Role Frequency  %  

Serves as member of school improvement team 101 94.0 

http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab5
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_figs#fig3
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab6
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_figs#fig4
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provide data regarding responsibility to initiate collaboration as perceived by principals. 

 

Table 6. Initiation of Collaboration 

Question  % Administrator  
% Library media 

specialist  
% Teacher  

%  

No response  

http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab7


http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_tbles#tab8
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_figs#fig5
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all environments and at all opportunities. Those library resources were used to the max 

at all times.‖ 

 

Second, principals expected their librarians to display certain traits or dispositions: they wanted 

their librarians to be approachable, customer-service oriented, enthusiastic, friendly, and 

innovative: ―Both of our librarians are extremely helpful in meeting our electronic media needs. 

They are both very customer-service oriented. By selling themselves, they sell the library and 

vice versa.‖ One principal stated, ―My library media specialist has always been very helpful and 

honest when it comes to instruction and helping students,‖ and another related, ―As a teacher, my 

library media specialist provided wonderful assistance to my class in finding material for my 

students for their chemistry research projects. She was friendly and approachable.‖ 

Finally, principals noted certain actions which contributed to their perceptions of the SLMS‘s 

instructional role: positive interactions with students and staff; investment in school culture; 

involvement in the whole school and ability to see the big picture; willingness to collaborate and 

to be a team player; and willingness to take the initiative, be proactive, and promote library 

services. ―The media specialist has played an integral part of our research program for our 

language arts program. She collaborates with the teachers at curriculum meetings and is 

proactive in involving teachers in her program.‖ 

 

Another principal noted, 

 

―For much of my administrative career I have been fortunate to work with a LMC 

specialist who was very involved in the whole school and saw the big picture. She worked 

on school improvement teams and spearheaded numerous school-wide activities. In 

doing so, people felt more comfortable in working with the LMC to facilitate lesson 

planning and instruction.‖ 

 

Content analysis of responses to the open-ended question revealed both positive and negative 

incidents in the areas of informational (content) expertise and relational (attitudes) aspects. 

Principals related experiences and incidents which had formed their perceptions of the 

instructional role of the SLMS. 

 

Discussion 
 

Limitations of the Study 
It must be noted that this study was performed in the context of several limitations. Sixty of 

Virginia‘s 134 school divisions granted permission for their principals to participate in the study. 
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Areas of Less Support 
Based on responses received, Virginia secondary school principals strongly support the 

instructional role of the SLMS as a teacher of information literacy skills and as an instructional 

partner. It is most interesting to explore areas in which principals are less supportive: principals 

assert that SLMSs should teach students to use electronic databases (97 percent) but are less 

supportive of the free Web (87 percent) and even less of print materials (81 percent). It is 

encouraging that principals differentiate between subscription databases and the free Web and 

that they understand the importance of students using quality, vetted information to perform 

research. Their rating of instruction in the use of print materials could be troublesome, however, 

if this indicates that they place less value on print than on electronic resources. 

 

Principals support SLMSs teaching students to locate information (96 percent) and to evaluate 

information (90 percent), but less than half of the respondents (47 percent) support the SLMS 

teaching students to take notes and organize information. Additional information is needed. Do 

principals believe that students have already mastered these skills? Or do they feel that teaching 

these skills is the responsibility of the classroom teacher rather than the SLMS? 

 

Exploring this thread further, an analysis of principals‘ ratings of the SLMS as an instructional 

partner shows strong support for collaboration to plan and to teach (ranging from 89 percent to 

96 percent on relevant questions) but markedly lower support for the SLMS to collaborate to 

evaluate student work from lessons that integrate information literacy into the curriculum (65 

percent). Again, additional information is needed. Do principals feel that evaluation of student 

work, even work taught collaboratively, is the job of the classroom teacher? And, if so, why? Do 

principals simply perceive that the classroom teacher should evaluate student work as part of his 

or her job, or do they feel that the classroom teacher is better qualified than the SLMS to 

evaluate student work? 

 

Especially troublesome are the markedly lower percentages of principals who agree or strongly 

agree that the SLMS should have access to standardized test data (44 percent) and should use this 

test data to assist in the development of information-literacy instruction (43 percent). What are 

the implications here? Do principals, even those who express strong support for the instructional 

role of the SLMS, fail to recognize the contribution that the SLMS can make to student 

achievement? Do they fail to make the connection between the library program, instruction in 

twenty-first-century skills, standardized tests, and the key role that the SLMS plays in this area? 

 

Exploring this underlying thread even further, when asked to identify the contribution the SLMS 

makes to the instructional program of the school, 61 percent of principals characterize the SLMS 

as an instructional leader and 43 percent as a master teacher (as opposed to 94 percent as an 

advocate, 90 percent as an instructional partner, and 75 percent as a member of the ―leadership 

team‖). The question must be asked: although principals support the instructional role of the 

SLMS, are they fully aware of their potential? 

 

Sources of Principals’ Perceptions 
Secondary principals in Virginia public schools form their views of the role of the SLMS in their 

schools through their interactions with practicing SLMSs. Ninety-two percent of middle and high 

school principals report that they learn what SLMSs do from SLMSs with whom they work, 

either as teachers (32 percent) or as principals (60 percent). Pearson (1989) suggested that it is 
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assessment, literacy and reading, diversity, intellectual freedom, communication, advocacy, 

collaboration, resiliency, leadership, and professional ethics. Of these, responses to the open-

ended question in this study highlight that principals value instructional strategies, information 

literacy, literacy and reading, communication, collaboration, and leadership. 

 

Coursework should address the fifth role of the SLMS identified in AASL's Empowering 

Learners: Guidelines for School Library Programs, that of leader (2009, 16–17). Empowering 

Learners outlines the leadership role expected of the SLMS, requiring that SLMSs understand 

content-area teaching and learning, new pedagogical strategies, trends in the education and 

technology landscapes, and skills related to information, media, and technology fluency… build 

strong relationships with teachers, school administrators, and the community…[and serve as] a 

leading member of school-wide committees (47). 

 

Activities and learning experiences that allow future SLMSs to develop skills in these areas 

should be provided throughout preparation program coursework. 

 

SLMS Professional Development 
For those practicing SLMSs already in the field, professional organizations should provide 

opportunities for advocacy and leadership training. SLMSs should take advantage of resources 

available from the American Association of School Librarians, such as the School Library 

Program Health and Wellness Toolkit (AASL 2010b). AASL‘s one-day Advocacy Institute for 

School Librarians provides excellent training. State professional organizations should offer 

workshops and conference sessions that allow their members to develop and hone advocacy and 

leadership skills. Toolkits such as the Ontario Library Association‘s Teacher Librarian‘s Toolkit 

for Evidence-Based Practice (n.d.) can assist them in their ongoing efforts. 

 

Conclusion 
Advocacy, as defined by the AASL Advocacy Special Committee (2010a), is the ongoing 

process of building partnerships so that others will act for and with you, turning passive support 

into educated action for the library media program. It begins with a vision and a plan for the 

library media program that is then matched to the agenda and priorities of stakeholders. 

Principals are library stakeholders, and their agenda and priorities focus on student learning. It 

behooves SLMSs to advocate for their library programs and to match them to principals‘ agendas 

and priorities. Appendix B offers to practicing SLMSs a tool to help estimate a principal‘s 

knowledge and understanding: ―Assessment of Your Principal‘s Knowledge of Your 

Instructional Role.‖ Appendix C presents a self-assessment tool for the SLMS focused on areas 

which this study identified as important to principals: ―Assessment of Your Status in 

Attitudinal/Relational and Informational/Content Areas.‖ Appendix D offers a template for 

development of an advocacy action plan. 

 

SLMSs must demonstrate the difference that they make in student learning as teachers of 

information-literacy skills, collaborative instructional partners, and instructional leaders within 

their schools. SLMSs must communicate with and work to build partnerships with principals so 

http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_appendixes#b
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_appendixes#c
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume13/church_appendixes#d
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Findings from this study offer insight into the types of activities performed by the SLMS that 

positively affect principals‘ perceptions of their instructional role. Principals want SLMSs who 

collaborate to teach twenty-first-century skills, who demonstrate knowledge of state curriculum 

standards, who connect library instruction with classroom instruction, who promote reading and 

literacy, who teach technology skills, and who provide staff development for faculty. They want 

SLMSs who create welcoming learning environments in their libraries; who are approachable, 

enthusiastic, and innovative; and who interact positively, collaboratively, and proactively with 

the staff. 

 

School library media preparation programs can use these findings to inform coursework, and 

building-level SLMSs can use them to inform practice. Principals learn what SLMSs do from the 

SLMSs with whom they work. The responsibility to inform and educate lies with each of us. 
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5. My library media specialist should teach students how to evaluate information for accuracy 

and reliability before using it in a report, paper, or project. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

6. My library media specialist should teach students how to take notes and how to organize 

information to be used in a report, paper, or project. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

7. My library media specialist should teach students to respect intellectual property (avoid 

plagiarism, cite sources, respect copyright laws). 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

8. My library media specialist should teach students to practice ethical behavior by following 

acceptable use policy guidelines in their use of information. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

9. My library media specialist should have access to standardized student test data. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

10. My library media specialist should use standardized student test data as he/she develops 

information literacy instruction. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 
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11. My library media specialist should provide staff development for teachers in areas such as 

effective searching on the World Wide Web and effective use of electronic subscription 

databases. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 
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         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

17. My library media specialist should collaborate with teachers to evaluate student work from 

lessons which integrate information literacy into the curriculum. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

18. My library media specialist should play an active role in the school improvement 

plan/process. 

         1. Strongly disagree 

         2. Disagree 

         3. Neither disagree nor agree 

         4. Agree 

         5. Strongly agree 

 

Section Three: Overall Contributions of Library Media Specialist to 

Instruction 
Directions: Please read each of the following statements and select the answer that best 

represents your response. 

 

19. My library media specialist should be a(n) (Check all that apply) 

         1. Advocate for the Library Program 

         2. Instructional Leader 

         3. Instructional Partner 

         4. Master Teacher 

         5. Member of the Leadership Team/Principal‘s Advisory Council 

         6. Other (please specify) 

 

20. Who should be the primary initiator of teacher-library media specialist collaboration at the 

individual teacher level? (Check one) 

         1. Administrator 

         2. Library media specialist 

         3. Teacher 

 

21. Who should be the primary initiator of teacher-library media specialist collaboration at the 

school level? (Check one) 

         1. Administrator 

         2. Library media specialist 

         3. Teacher 
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Section Four: Demographics 
Directions: Please respond to each of the following questions. 

 

22. Superintendents‘ Regional Study Group in which your school is located (Check one) 

         1. Region 1: Charles City C
(x BD13(y)20, Cheste)-7(rfe)6i BD13(e)4ld( C)42(
(x BD13(y)20, Coli)-4(oial Hee)6i BD13g )10ht(s C)53(it)-13(y)20, Dinwiddie( )] TJ
ET
BT
1 0 0 1 72.024  56194 Tm
[(C)-2(
(x BD13(y)20, Gooce)6hlaondColu)x BD13(y)20, s
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24. Grade level configuration which best describes the school in which you are principal (Check 

one) 

         1. 6–8 

         2. 7–8 

         3. 9–12 

         4. 6–9 

         5. 7–9 

         6. 10–12 

         7. 6–12 

         8. 7–12 

         9. 8–12 

        10. Other (please specify) 

 

25. School enrollment (Check one) 

         1. 1 to 299 

         2. 300 to 749 

         3. 750 to 1,499 

         4. 1,500 to 2,249 

         5. 2,250 and above 

 

26. Total years of classroom teaching experience which you have (Check one) 

          1. 0 to 25 years 

          2. Over 25 

 

27. Content area(s) you taught as classroom teacher (Check all that apply) 

         1. Computers/Technology 
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30. How would you characterize your support of the library media specialist in his/her 

instructional role? 

         1. Strongly support 

         2. Support 

         3. Minimally support 

         4. Do not support 

         5. Do not feel that library media specialist has an instructional role 

 

31. How do you support your library media specialist in his/her instructional role? (Check all that 

apply) 

         1. Encourage the library media specialist to take a leadership role in instruction 

         2. Express your expectation to teachers that they collaborate with the library media  

specialist 

         3. Include the library media specialist on key school committees 

         4. Provide clerical staffing for the library 

         5. Provide adequate funding for library resources 

 

32. What would you specify as the primary source of your knowledge of the instructional role of 

the library media specialist? (Check one) 

         1. Coursework in my principal preparation program 

         2. Interactions with library media specialists during my teaching career 

         3. Interactions with library media specialists during my administrative career 

         4. Presentations at conferences which I have attended 

         5. Readings in professional journals 
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         2. Instructional Leader 

         3. Instructional Partner 

         4. Master Teacher 

         5. Member of the Leadership Team/Principal‘s Advisory Council 

         6. Other (please specify) 

 

20. Who should be the primary initiator of teacher-library media specialist collaboration at the 

individual teacher level? (Check one) 

         1. Administrator 

         2. Library media specialist 

         3. Teacher 

 

21. Who should be the primary initiator of teacher-library media specialist collaboration at the 

school level? (Check one) 

         1. Administrator 

         2. Library media specialist 

         3. Teacher 

 

22. How would you characterize your support of the library media specialist in his/her 

instructional role? 

         1. Strongly support 

         2. Support 

         3. Minimally support 

         4. Do not support 

 

         5. Do not feel that library media specialist has an instructional role 

 

23. How do you support your library media specialist in his/her instructional role? (Check all that 

apply) 

         1. Encourage the library media specialist to take a leadership role in instruction 

         2. Express your expectation to teachers that they collaborate with the library media                   

             specialist 
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Inviting learning space (place of learning; busy, bustling learning lab, not shrine) 

         1         2         3         4         5 

 

Positive tone 

         1         2         3         4         5 

 

Traits/Dispositions 

 

Approachable 

         1         2         3         4         5 

 

Customer-service oriented 

         1         2         3         4         5 

 

Enthusiastic 

         1         2         3         4         5 

 

Energetic 

         1         2         3         4         5 

 

Friendly 

         1         2         3         4         5 

 

Innovative 

         1         2         3         4         5 

 

Actions 

 

Has positive interactions with students and staff 

         1         2         3         4         5 

 

Invests in school culture 

         1         2         3         4         5 

 

Is a team player 

         1         2         3         4         5 

 

Is collaborative/willing to be instructional partner 

         1         2         3         4         5 

 

Is involved in whole school/sees big picture (activities and instruction) 

         1         2         3         4         5 

 

Is proactive 

         1         2         3         4         5 

 

Provides access to library 

         1         2         3         4         5 
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